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Abstract
The interactive relationship between a student and their teacher has a impact on learning outcomes and attitudes towards
education. Communication enables the learner to be at the centre.
Second year BEd/BSc(Disability) students at RMIT learn about communicating with children with disabilities. They learn about
different forms and functions of communication, the different profiles of comprehension and expression, and most importantly,
they learn about being reflective practitioners.
An important part of their course is a school visit where they observe and write a communication profile on one child and then
interact with the child. Uniquely, an interaction is videorecorded (5 min), the student teacher watches the recording, and selects
three short clips. The clips are chosen by focusing on their use of “principles of attuned interaction”; a set of principles for good
quality interactions that are used within a process of interaction intervention called Video Interaction Guidance (Kennedy,
Landor, & Todd 2011). The student shares one of the clips with their peers, explaining why they chose it, describing the
interaction behaviours that they used to enable the child to interact optimally. Peers share what they like about the clip, perhaps
describing elements that the student had not previously noticed. Based on their enhanced knowledge about what appears to
best help the child that they interacted with, they come up with a single working point – a behaviour that they want to do more
of next time they interact.
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Conclusion
The school visit experience, with a focus on positive selfreflection, contributed to students that were reflective, curious,
and motivated to enhance communication in their future career.
It strengthened the link between putting the student with a
disability first, and adapting one’s own communication style to
meet the student on their communication level.

In reflecting on the experience a few weeks later, a
student said how nice it was to spend time just building
rapport, that they wouldn’t usually spend that time if they
were “teaching”. Why do you think student teacher’s
might think this? Is the teaching posture different from
the relationship building posture? When should they cross
over and interaction become teaching?
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Saying what you are doing
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Showing you have heard, noticed the other’s initiative
Receiving with body language
Being friendly and/or playful as appropriate
Returning eye-contact, smiling, nodding in response
Receiving what the other is saying or doing with words
Repeating/using the other’s words or phrases
Receiving and then responding
Checking the other is understanding you
Waiting attentively for your turn
Having fun
Giving a second (and further) turn on same topic
Giving and taking short turns
Contributing to interaction / activity equally
Co-operating - helping each other
Scaffolding
Extending, building on the other’s response
Judging the amount of support required and adjusting
Giving information when needed
Providing help when needed
Offering choices that the other can understand
Making suggestions that the other can follow
Supporting goal-setting
Sharing viewpoints
Collaborative discussion and problem-solving
Naming difference of opinion
Investigating the intentions behind words
Naming contradictions/conflicts (real or potential)
Reaching new shared understandings
Managing conflict (back to being attentive and receiving
initiatives with the aim of restoring attuned interactions)
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Student teacher outcomes
The student teachers highly valued this experience of watching their own
interaction with a child with a disability.
All of the students were able to complete a video recording, review the video,
and identify 3 of their behaviours that appeared to make their interactions with
the child work. They were also able to identify something that they would like
to work on more.
They presented two of their short clips to their peers, and their peers were
also able to constructively describe what they felt enabled the interaction to
work. They wrote these up for a marked assignment.
Student’s identified their own use of things like:
“Throughout all of my interactions with A I ensured I listened actively, not only
to the sounds that she was making with her voice and hands, but I also
actively listened to the messages she was sending out that may not be
audible. By this, I mean that I was listening to her body language, to where her
attention was etc. I was trying to receive as much communication as possible
so as to respond appropriately and successfully”.
“The most prominent behaviour of attuned interaction that was displayed
during the entire interaction was at the moment where the discussion began,
‘deepening discussion – naming difference of opinion’ I had wanted to see
how the student dealt with my opinion being different. The student was aware
that my opinion differed from his and kept repeating his choice/opinion”.
“Overall, I think my body language, including, turning towards her, smiling and
nodding, demonstrated I was interested and wanted to get to know her and
learn more about her. I talked to her about her interest and could see from her
body language that she was comfortable, happy and engaged in the
conversation (smiling and answering questions, continued to show me
photos). Furthermore I ensured I gave her time to respond, we took turn taking
and both contributed to the interaction”.

After the experience, one student reported:
"I felt very positively about workshopping my video interaction with my peers.
It reinforced my belief in myself and showed me what I am doing well in my
practice. It also highlighted ways that I can improve my communication ability
with students”.
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